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MUSICAL IDENTITY / DIGITAL IDENTITY

« Technological innovations profoundly changed the ways In
which music Is consumed (Lamont & Greasley, 2011,
Livingstone, 2008; North, Hargreaves, & Jon, 2004; Tobias,
2014).

« Ubiquity of digitally distributed media makes understanding how
music functions in the life of adolescents essential for music
educators (Burnard, 2008; DeNora, 2000; DeNora & Adorno,
2003; North, Hargreaves, & Jon 2004, Sloboda, 2005).

 Listening to popular music plays a significant role in youth
culture (Bennett, 2000).

* Adolescents’ production and consumption of digital media and
the ways they learn music outside of school.

« Students’ music identity Is influenced by their experience with
commercial multimedia.




ADOLESCENT MEDIA
Social platforms like Snapchat and Instagram are CO NSUMPTION H ABITS

especially popular among those ages 18 to 24

% of U.S. adults in each age group who say they use ... . : : : :
* Majority of the research is driven by commercial marketing.

50+  30-49 25-29 18-24
* Children’s consumption of recorded music is bound to screen

YouTube 56% @ s ® 94% _
time.

Facebook

U.S. Adolescents in 2014:

Snapchat 7@

95% use Internet 75% have broadband at home
/4% access internet on mobile device

/8% have cell phones

80% have personal computers

81% use social networking sites

0

Source: Survey conducted Jan. 3-10, 2018. (Pew Internet Project, Teens and Technology, 2014)
“Social Media Use in 2018"

PEW RESEARCH CENTER s ge - i :
* References to adolescents’ digital music practices have only

recently emerged in the literature (Pignato, 2015; Rinsema,
2012; Tobias, 2014).

* Need for professional development in context with students’
....................... dlgl.taltechnOIOgyusageseutSIdetheClassrﬂem(Fglkestad,
2006; Jorgensen, E., 2009).




P21 Framework for 215t Century Learning

Learning and

Innovation Skills - 4Cs

Critical thinking - Communication
Collaboration - Creativity

Rey Subjects - 3Rs
) es Information,
Life El.f'ld. HEdi:EI.. ard
Career Skills Technology

Skills

Standards and

» Learning and innovation skills are recognized as Assessments

those that pr@apare students for complex life and
work environments

Curriculum and Instruction

Professional Development
« Afocus on creativity, critical thinking,
communicatibn, and collaboration Is essential to
prepare students for the future

Learning Environments

& 2007 Partnership for 215t Cantury Learning {P21)
wrww P21 .org/Framawoark
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WHY VIDEO ASSESSMENT?

Provides ongoing feedback; teachers and students can improve
learning by viewing.

Combined with written assessments, creates a comprehensive
picture of the whole student; captures students participating In
real life rehearsals, practice, and performances.

Promotes accountabillity for self-learning, self-reflection, and
presentation skills needed In creative music-making.

Supports comprehensive, authentic assessment.

Prepares students for professional performing.




Hannah, 17 Victoria, 10; Leah, 12; and Corbin, 12



SELF-ASSESSMENT IN MuSIC PERFORMANCE

Val, 17 (saxophone); Neil, 16 (pianist)

reflective practitioners




ADVANTAGES

Watching video makes it easier to focus on individual performances
Highlights facial expression, body position, and arm movement

Builds reflective, non-critical self-assessment skill

Provides immediate feedback about what students need to do to improve
Means of gathering information

Offers qualitative guidance to students and teachers

DISADVANTAGES

Recording and viewing videos Is very time-consuming!

It's not very engaging to watch your practices

Technically challenging to record and manage the video files

Expensive to capture high-quality video (cameras, microphones, storage)
Good sound quality Is a factor

Students and teachers are self-conscious about their recorded performances
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VIDEO ASSESSMENT RUBRIC SAMPLE

Unacceptable Poor Fair Good Superior Excellent
1 2 3 4 5 B

Visual Performer does not Performer rarely Performer occasionally || Performer usually Performer communicates Performer fully

Performance |communicate the emotion  [[communicates the communicates the communicates the the emotional sense ofthe  |communicates the
of the piece, significantly emaotion of the plece, emotional sense of the [ emotional sense of the piece at all imes. emotional sense of
detracting from the overall (detracting from the piece, detracting from the | piece without detracting Professional level the piece.
performance. overall performance. overall performance. from the overall performance. Professional level

performance. performance.

Rhythmic Incorrect rhythms Incorrect rhythms Incorrect rhythms Incorrect rhythms rarely Rhythms are consistently Fhythms are

Accuracy consistently occur frequently occur occasionally occur occur without detracting accurate as notated always accurate as
significantly detracting from || detracting from the detracting from the from the overall enhancing the overall notated;
the overall perfiormance. overall performance. overall performance. performance. performance. Professional level
Rhythms generally rhythmic accuracy.
unrecognizable.

Pitch Incorrect pitches Incorrect pitches Incorrect pitches Incorrect pitches rarely Fitches are, for the most Fitches are

Accuracy consistently occur frequently occur occasionally occur occur without detracting part, consistently accurate  [|accurate as
significantly detracting from (| detracting from the detracting from the from the overall as notated enhancing the notated;
the overall performance. overall performance. overall performance. performance. overall performance. Professional level
Fitches generally pitch accuracy.
unrecognizable.

Intonation  |Infonation is never Intanation s rarely Intanation 1s usually Intonation 1s usually Intanation Is consistently Intonation is
accurate, significantly accurate, detracting from ||accurate, but detracting  ||accurate without detracting |accountable in performance. [|accurate;
detracting from the overall ||the overall performance. |from the overall from the overall Professional level
performance. performance. performance. Intonation.

Diction \owels are consistently Vowels are frequently | Vowels are occasionally |[Viowels are rarely \iowels are stable and Professional level
inaccurate; consonants are ||inaccurate; consonants  ||inaccurate; consonants  |linaccurate; consonants are |consistent, consonants are || diction.
consistently unclear, are frequently unclear, | are occasionally unclear, | rarely unclear without clean, cnsp and appropriate
significantly detracting from || detracting from the detracting from the detracting from the overall [to the language being sung
the overall performance. performance. performance. performance. enhancing the overall

performance.
Tone Quality |Toneis never focused, Toneis rarely focused,  |[Toneis mostly focused, (|Toneis usually focused, Tone s consistently Professional tone

clear, centered throughout
the dynamic range,
significantly detracting from
the overall perfiormance.

clear, centered

throughout the dynamic

range, detracting from

the overall performance.

clear, centered
throughout the dynamic
range, detracting from
the overall perfiormance.

clear, centered, and ringing
tone throughout the
dynamic range without
detracting from the overall
performance.

focused, clear, centered,
and ringing tone throughout
the dynamic range
enhancing the overall
performance.

quality.




DYNAMICS OF DIGITAL MEDIA IN SCHOOL Music CONTEXTS

Digital processes of Central themes/
musical Interactions Action drivers

==

Cultural influence
Peer influence

A

T TTe——

Digital music

discovery = | c .
Teenage identity . _—
- *. " In school music: >
- Autonomy < ——— 4  Teacher-facilitated
Digital music Experimentation - | Academic _sharing_
Self-production | Self-taught . Inst_rumenta_ll instruction
- Personal creativity . Applied music technology
Instruments ~— Historical knowledge

. acquisition

Digital music Social media

Sharin — .
J Peer influence
— Popular cultur
~ Student motivation <
Teacher- e /
. Knowledge application \
facilitated — . . \
. . Music notation ~———
Instruction

~ Applied music technology -
Instrumental instruction <———




Your Questions are Welcome
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